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Exploring the Impact of Social Media Platforms on Impression Management 
Strategies Amongst Undergraduate Students at McMaster University

Katrina Abela, Mirella Avignone, Harleigh Graham, Emma Hillman, Taliesin Ho-Devine, and Zachary Vieira

• The focus of this research is to understand

the experiences and expressions of young adults' self in

an online social media platform.

• Our research examines how social media platforms lead

to individuals engaging in impression management

to manage perceptions of oneself to others.

• Our research seeks to understand how societal

pressures may lead individuals to falsely present themselves

online.

• Individuals engage in impression management through photo

editing and managing what one posts of oneself on social

media platforms.

• Research is informed by Goffman's (1959) dramaturgy, paired

with social exchange and social comparison theories.

We would like to acknowledge the contributions made to our

research:

• We would like to express our sincerest gratitude for our

supervisor, Dr. Sarah Clancy, for her valuable mentorship

and guidance

• To the student participants that demonstrated willingness

to partake in our research

• Family and friends who have supported us, we appreciate

your support.

• Sample Population: McMaster University
undergraduate students, 18 years of age and older
(n=32).

• Sampling Methods: Convenience and snowball
sampling

• Recruitment Method: Participants were recruited
through posters displayed on campus, as well as through
postings on Facebook pages of student- run clubs.

• Data Collection: Online survey consisting of Likert-scale
and open-ended questions hosted through LimeSurvey.

• Data Analysis: Data was analyzed using the Statistical
Package for the Social Sciences (SPSS).

• Do people use self-impression management techniques

more often on social media sites to create positive

portrayals of themselves?

• Do people put more effort into controlling that positive

portrayal when something threatens it?

Significant Insights

Figure 1 – 54.8% of participants stated that they often compare their own profiles to other profiles they see on 

social media platforms

Figure 2 – 45.2% of participants found that they do not present themselves the same way online as they do in 

real life.

Figure 3 – Participants found that their peers do present themselves the same way in real life as they do online.

Figure 4 – The majority of participants strongly agreed (38.7%) and 35.5% agreed that they would change their 

profile to suit a particular person or group.

• Our findings show that individuals do care about and consider what other people think about their online

social identity.

• Our research indicates that individuals may be influenced to portray themselves in a false way online on

order to appeal to other people's expectations of them.

• Though people feel that they are falsely presenting themselves online, the findings of this study suggest that

participants believe that their peers present an authentic representation of their selves on social media.

• Overall, individuals feel a societal pressure that leads to a false representation of their true self on social

media platforms.

• Social media is used to create a more positive image of oneself in hopes to be more valuable to their peers.

• Many SMS users have a tendency of managing their

profiles and posts in a way that conveys a carefully curated

version of themselves.

• Participants state that their online personas did not

align with their real selves.

• The pressure felt by most participants to be active on

SMSs is visible within the immense number of participants

reporting that they update their profiles daily.

• Who can see these updates is also heavily curated, with

80.6% of our participants’ accounts being set to “private.”

• The findings from our research suggest the impacts of

extensive social media use among undergraduate students.

• This research project can inform future research on the

effects that social media use has on perceptions of the self,

interactions with other users, and the ability to shape one’

portrayal of themselves.

• Insight into these different types of users can shed light onto

areas of research that are often left unexplored.

• Goffman, E. (1959). The Presentation of Self in Everyday Life. 

New York: Doubleday.

• Proudfoot, J. G., Wilson, D., Valacich, J. S., & Byrd, M. D. (2017). 

Saving face on Facebook: privacy concerns, social benefits, and 

impression management. Behaviour & Information 

Technology, 37(1), 16–37.

Figure 1. Figure 2.

Figure 3. Figure 4.



McMaster Varsity Student-Athletes Perceptions on Accessing Social Support Services

Rose Adusei, Shanya Aguilar-Andrade, Karmen Chazi, Tiah Di Benedetto & Elias Srouji

Introduction & Topic of Interest

➢ There is interest in the duality of a student-athlete and their ability to 

balance both academic and athletic demands.

➢ On one hand, student-athletes have support networks such as 

teammates, coaches, trainers (Egan, 2019). On the other hand, they 

hold extra pressures as they balance their academic identity with their 

athletic one (Egan, 2019).

➢ They have expectations from both their private lives, as well as their

social lives, and attempt to balance both while portraying the

normalized stoic identity of an athlete (Egan, 2019).

➢ We seek to examine if McMaster University’s student-athlete 

population is aware of the social support services offered on campus. 

This includes their perceptions of these services as well as their 

access to, and the availability of these services.

Research Question 

What perceptions do McMaster University varsity student-athletes hold 

toward social support services on campus?

Research Methods 

➢ For our method of research, we used a quantitative approach by 

creating and conducting an online anonymous survey.

➢ Sample Population: McMaster University varsity student-athletes, 18 

years of age and older (n=75). 

➢ Sampling Method: Convenience and snowball sampling. 

➢ Recruitment Method: Participants were recruited through posters

displayed in the David Braley Athletic Centre on campus, as well as

through recruitment emails.

➢ Data Collection: Anonymous online survey hosted on the McMaster’s 

Research & Ethics Board (MREB) approved LimeSurvey.

➢ Data Analysis: Results were analyzed using the Statistical Package 

for the Social Sciences (SPSS).

Results & Findings  

Summary & Conclusions 

Figure 1

➢ The findings show us that student-athletes who spend 11-20 hours a 

week on sport affiliated activities maintain a stronger sense of 

identity.

➢ Majority of respondents completely identified as a student-athlete

despite the number of hours spent on sport affiliations.

➢ A student-athlete’s identity influences their prioritization of accessing 

Social Support Services at McMaster.

➢ Students who completely identified as student-athletes indicated they

did not prioritize social support services at McMaster University due to

academic and athletic demands.

➢ We can infer that increased internalization of the student-athlete 

identity reduces prioritization of accessing social support services at 

McMaster University. 

Figure 3 

➢ All respondents stated there was some added stress to their well-

being, as no one picked options “strongly disagree” or “disagree”.

➢ Majority of respondents agreed or strongly agreed that the amount of 

hours spent on sport affiliations impacts their stress levels.

➢ Student-athletes who spent about 11-20 hours experienced the

highest levels of stress compared to student-athletes participating in

their sport for 1-10 hours.

➢ There is a positive relationship between hours spent on sports 

affiliations and the increase of stress levels on student-athletes, 

therefore as time spent increases, so does the level of stress. 

➢ Over half of the respondents stated that they were not aware of social 

support services on campus. 

➢ Many participants also agreed or strongly agreed that they did not

prioritized social support services when responding to the statement “I

do not prioritize social support services at McMaster University due to

academic and athletic demands”.

➢ We can infer that awareness does impact prioritization, suggesting 

that there is not enough information available to student-athletes. 

Discussion & Significant Insights
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➢ Based on our findings, most student-athletes feel that their athletic 

and academic demands hinder them from accessing social support 

services. 

➢ Close to all participants (90.66%) believe that individuals who 

participate in university sports have added stress to their daily lives.

➢ Some student-athletes are not aware of the social support services 

available to them on campus.

➢ Student-athletes did not feel there was a negative perception of 

athletes who access social support services.

➢ Student-athletes would be more willing to seek help if recommended 

by coaches or teammates.

➢ Between personal stressors, academic stressors, and athletic

stressors, student-athletes rated academic stressors and athletics

stressors the highest (82.67% & 81.33%).

➢ 83% of student-athletes believe McMaster's athletic department can 

improve the promotion and knowledge of social support services on 

campus.

➢ Student-athlete’s suggestions for improvements include:

◦ Having sports psychologists or specialized counsellors

◦ More information/support available through sports faculty

◦ Even distribution of resources for all teams

◦ Increased access (flexibility, awareness of services, and extra
support during midterms and exams).

Egan, K. P. (2019). Supporting Mental Health and Well-being Among 

Student-Athletes. Clinics in Sports Medicine, 38(4), 537–544. doi: 

10.1016/j.csm.2019.05.003

We would like to thank all survey participants as this project wouldn’t

have been possible without you.

Thank you to our amazing professor Dr. Clancy, McMaster University's

Athletic Department & the Department of Sociology, the McMaster

Research Ethics Board, DASH Resources, Social Services at McMaster

University, and to everyone on our team of researchers for the time and

effort put into bringing this study to a conclusion.

➢ Our research indicates that there is a need for more discourse 

around the normality of accessing social support services as a 

varsity student-athlete at McMaster University.

➢ 73% of survey participants stated that there was a need for

improvement surrounding the promotion of social support services

within the athletic department at McMaster University.

➢ We feel that these results could be helpful to athletic departments 

across Canadian universities and abroad. 

➢ We hope that the data we collected will help us provide feedback to 

improve social support services, and ultimately create a stigma-free 

environment within the McMaster athletic community.

Figure 4

Figure 2

➢ Population Characteristics:

When asked to self-identify in

terms of one's gender identity,

participants identified as

follows: female (n=39); male

(n=35); non-binary (n=1).



A First Year To Write Home About: 

A Quantitative Study of First Year Housing Environment and First Year University Experience

Julia Bilanzola,   Josina Bouwman,  Erika Keys,   Emma Owen,   Makayla Roth,   Aisha Syed

TOPIC

▪ Our research focuses on how an individual’s housing environment affects various 

factors of their first-year university experience

Research Question: What is the relationship between where a student lives during 

their first year of university, and their overall first year experience?

▪ Does living on/off campus make any difference to the first-year experience?

▪ How are different parts of the university experience affected by living situations?

Academic Achievement

▪ Whether a first-year student feels content or disappointed in their performance on 

assignments, exams and their ability to keep up with course work

▪ Measured by self-reported personal satisfaction rather than grade

Affect and Stress

▪ The positive and negative emotions, ability to cope, and homesickness 

experienced by first year students

Sense of Belonging and Involvement

▪ Connection first year students feel toward campus culture

▪ Measured by inclusion of extracurricular clubs, campus activities, and the feeling 

of “belonging” within the university atmosphere

Social Relationships

▪ Relationships and social ties a first-year student creates, maintains, and values

METHODS

▪ Our project used a quantitative research methodological technique through the 

use of an anonymous online survey, hosted on the McMaster approved site, 

LimeSurvey. This research was approved by the MREB

▪ Sample Population: McMaster University undergraduate students, 18 years of 

age and older who have completed at least one year of university education

▪ Sample Size: (n = 100)

▪ Recruitment Method: we recruited participant by hanging posters in MSU 

approved locations, posting on various student-run Facebook pages, and 

emailing student-lead groups and organizations on campus

ACKNOWLEDGEMENTS

We would like to thank…

▪ Each of our participants for taking part in our survey and sharing their 

experiences with us

▪ The Social Psychology program for making the project an opportunity for us, and 

for covering the cost of the presentation boards

▪ Dr. Clancy for the unfailing support, countless emails, and encouraging 

leadership she showed us - we have learned so much

▪ YOU for taking the time to support our research by being here!
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Figure 1: Experiences of Students 

Living On Campus
Figure 2: Experiences of Students 

Living Off Campus

Figure 1: The most common factor discussed by participants living on campus in terms of the effect on their university experience, was 

the quality of their friendships. This relates to our factor of social relationships. 

Figure 2: The most common factor discussed by participants living off campus in terms of the effect on their university experience, was 

their lack of involvement in the university culture. This relates to our factor of belongingness.

Figure 3: Most participants agreed that their living arrangement influenced all four of our main variables in the university experience.

Regardless of being on/off campus, participants indicated that social relationships were the most influenced by their housing

environment, while stress and affect proved to be the least influenced.

Figure 4: On-campus students indicated they were more satisfied with their overall first year university experience, while a larger 

portion of off-campus students indicated they were not satisfied with their first-year university experience.

These findings demonstrate that a student’s first-year is primarily a group or social experience impacted by their social relationships 

formed by their housing environment more than an individual or emotional experience. This can be theoretically analyzed through an 

understanding of the components (social norms and networks) and proximity (social roles and relationships) principles, rather than the 

psychology principle of the Social Structure and Personality theory. 

SIGNIFICANCE

CONCLUSIONS

Academic Satisfaction

16
26

32 32

8 12
6 6

20

32

22
12

23
18

24
6

5
0

12

12

62 62

45
50

68

82
89

94

65
50

3
6

0

10

20

30

40

50

60

70

80

90

100

On
Campus

Off
Campus

On
Campus

Off
Campus

On
Campus

Off
Campus

On
Campus

Off
Campus

On
Campus

Off
Campus

Stress and Affect Sense of Belonging/Involvement Social Relationships Overall

P
e

rc
e

n
t

Figure 3: Influence of Housing Environment on University Experience by Factor

Disagree Neutral Agree No Answer

PARTICIPANTS’ EXPERIENCES

▪ Knowing these correlations between living on campus and overall university 

experience, McMaster University may utilize the data to properly guide future 

students to achieve an overall satisfaction of their first year

▪ Future students may be more informed on the influence of various first year living 

arrangements, which may assist in the achievement of a more desirable 

transition to university life

Limitations

▪ Since we advertised primarily on campus, there may be a bias toward data from 

on campus participants

▪ Peers potentially sharing the survey amongst themselves could result in certain 

demographics being over or under within the McMaster community as a whole
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Figure 4: Satisfaction with First-Year Experience by On/Off Campus

On Campus Off Campus

DEMOGRAPHICS

▪ This research study found significant evidence that housing environment in the 

first-year of university affects the overall university experience

▪ Participants indicated that housing environment influenced each of our four 

variables: academic achievement, affect and stress, sense of belonging and 

involvement, and social relationship

▪ These findings support our original hypothesis that there would be 

differences in the first-year experience based on housing environment

On/Off Campus

▪ On Campus Participants: 66

▪ Off Campus Participants: 34

Faculty

▪ Participants came from a variety of faculties

▪ The majority (top three) came from Social Sciences (34%), with Science (18%) 

and Humanities (14%) also well represented. 

Year

▪ The majority of our participants were in fourth year (42%), followed by third year 

(35%), second year (12%), and fifth year (5%). The other 6% did not answer.

“I made so much friends… which made my grades suffer… but I wouldn’t 

change the experience for the world.”

On Campus Participant

“I made friends that were also commuting and we bonded.”

Off Campus Participant

“Living situation commands much of the 

first-year experience.”



Exploring the Impact of Parental Relationships on Children’s 
Perceptions of Their Own Relationships

Matt Cebo, Ayesha Kaleem, Georgia Manolaki, Daisey Morningstar, Neal Skinner, Samira Yusuf

Introduction and Topic Area

● What kinds of impacts do parental relationships have on

children’s perceptions of their own romantic relationships?

● What effects do parental relationships have on children’s

behaviours in their own romantic relationships?

Research Questions

● Sample population: McMaster University undergraduate

students, 18 years of age and older (n= 42)

● Sampling method: Convenience and snowball sampling

● Recruitment method: Participants were recruited through posts

on student-run Facebook pages, as well as through posters

displayed on campus

● Data collection: Anonymous online survey hosted on the MREB

approved LimeSurvey

● Data analysis: Data was analyzed using the Statistical Package

for the Social Sciences (SPSS)

Research Methods

● Parental marital status heavily influences children's consequent

relationships with their romantic partners

● The portrayal of love, marriage, divorce and relationship conflict

can influence the children’ perceptions of what a relationship

looks like

● Parental relationships can also influence beliefs regarding

marriage dissolution in the relationships of their children

● Findings of the effects that parents’ relationships have on

children is of great significance as it can predict social norms

regarding relational conflict resolution and values on marriage

Significant Insights

● Parental relationships are influential in how children (adoptive or

biological) interpret and react within their own relationships

● Children learn key the values that they would like their partners

to have and not have from their parents, and their parents’

relationship

● Parents’ relationships are the most impactful in the life of

participants

● Divorce is seen an acceptable option for most participants if

conflict resolution techniques are not providing satisfactory

results

● Financial stability plays an influential role in whether or not

couples decided to dissolve their marriage

Conclusions

● We would like to thank Dr. Clancy for all her support and efforts

with this project

● We would also like to thank the Honours Social Psychology

program for covering the cost of printing this poster

● Lastly, we would like to thank all the participants who

participated in our study. Thank you all so much!

Acknowledgments

Figure 1: Participants were asked what kinds of values they have observed in their parents’ relationships that they would like in their own

relationships. The main results were honesty, trust, communication, loyalty, and consideration or support. The majority of participants said

that trust was a key factor amongst others. Findings from our research indicate that many participants observed different values from their

parents and look for those things in their own relationships.

Figure 2: Participants stated that the people who had the biggest impact on their lives and in their relationships are their parents and

friends. Parents are the main people who participants stated had the biggest impact on their relationships while only a quarter of

participants said their siblings had an impact on their own relationships.

Figure 3: Participants were asked whether they thought divorce was an acceptable option if all other efforts for conflict resolutions had

been exhausted. The majority of the participants answered that it is acceptable option in those conditions. Almost all participants (35)

thought it was okay to get a divorce if all attempts to make a relationship work had failed.

Figure 4: Participants were asked whether they thought financial stability played a role in parental relationships. The results indicate that

most participants thought that fianincal stability did play a big role in their parents’ lives. More than half (27) of the participants agreed that

financial stability is relevant in their parents relationships while only one individual stated that financial stability was irrelevant in their

parents’ relationships.

Results and Discussions

Figure 1: Top 5 Number of Values Observed Figure 2: Biggest Impact on Relationships

Figure 3: Scale of Acceptance for Divorce as an Acceptable Option Figure 4: Relevance of Financial Stability in Caregivers’ Relationship(s)

● Our research examines to what extent the quality of parents’

relationship impacts their children’s perceptions, attitudes and

behaviours in their own romantic relationships

● In this research study, we explore the impact of parents’

relationships on their children’s expectations, values and/or

aspirations in their own personal relationships

Key terms:

● Parents: Includes biological parents, adoptive parents, legal

guardians, and others in a caregiving role

● Parental Relationships: Includes marriage, cohabitation,

common law and dating
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“A Gram of Impression Management”:

An Investigation Of The Influence That Impression Management On Instagram Has On 

McMaster Undergraduate Students
Maddi Cohoon, Melissa Gadea, Michelle Hopper, Claire Schnalzer, and Ryan Waterhouse

• Under a symbolic interactionist approach, this research

uses Erving Goffman’s dramaturgical theory (1959) to

investigate how McMaster undergraduate students

engage in impression management on Instagram and on

McMaster’s main campus

• Goffman’s dramaturgical approach (1959) compares

people to ‘social actors’, who perform in front of

‘audiences’ so they may manage their desired identities

and control the impressions that others make of them

• Impression management is the instinctual nature of

actors to manipulate and adapt their communication

techniques and behaviours to communicate a desired

identity (Goffman, 1959)

• This research focuses on how undergraduate students at

McMaster manage the impressions of others on

Instagram compared to on McMaster's main campus

We would like to acknowledge the following:

• Dr. Clancy for supervising and advising our research

• The Honours Social Psychology Program for covering

cost of this poster

• Sample Population: McMaster University

Undergraduate students 18 years of age or older (n=38)

• Sample Method: Convenience and snowball sampling

• Recruitment Method: Participants were recruited

through posts on student-run Facebook pages, as well as

through poster displayed on campus

• Data Collection: Anonymous online survey hosted on

MREB approved LimeSurvey

• Data Analysis: Data was analyzed using the Statistical

Package for the Social Sciences (SPSS)

• How do undergraduate students at McMaster manage

their identities on Instagram and on McMaster’ main

campus?

• Do undergraduate students at McMaster feel like they

can be themselves more on Instagram or on McMaster’s

main campus?

Significant Insights

• Figure 1 and 2: There are inconsistencies between participants’ answers regarding self and

others’ use of impression management. Most participants believe that others present themselves

differently on McMaster’s main campus than on Instagram. They are also more likely to believe

that they present themselves in the same way on McMaster’s main campus and on Instagram

• Figure 3: 50% of participants use more than one Instagram account and 50% use only one

Instagram account. This could include a “finsta” where they post more ‘real life’ photos for a

select audience

• Figure 4: Most participants (over 55%) agree or strongly agree that they have the ability to

shape others’ opinions of them on Instagram. Only 21% of participants disagree with the same

question

• Figure 5: Most participants either frequently or always alter their photos when posting on

Instagram

• The majority of the participants consciously engage in

impression management on Instagram and on

McMaster’s main campus

• Participants are more aware of their friends’ use of

impression management than their own

• This research provides insights on how McMaster

students present themselves on McMaster’s main

campus and on Instagram

• Participants use impression management both on

Instagram and on McMaster’s main campus

• Participants perceive their own behaviour and actions

differently than they perceive others’ behaviour and

actions

• Participants felt more comfortable ‘being themselves’

on McMaster’s main campus than on Instagram

• Future research should be conducted to study how the

perceived ability to be oneself online and in face-to-

face interactions may impact mental health.

• Goffman, E. (1959). The Presentation of Self

in Everyday Life. Garden City, NY:

Doubleday.

Students’ Personal Beliefs About Self-Presentation 

on McMaster’s Main Campus and Instagram

Figure 1- Students’ Beliefs About Other’s Self-

Presentation on McMaster’s Main Campus and Instagram 



Perceptions of barriers to accessing student social support on campus among 
McMaster University undergraduate students

A research study by: Christian Crossley, Briana English, Jaleel Esdelle, Patricia Gayongorsa, Dion Nguyen, Sarah Umpleby and Robyn Vardy

Our research centered around three key research

questions:

1. To what degree is McMaster’s undergraduate

student population aware of support services

available on campus?

2. What barriers, internal and/or external, do

students believe inhibit their ability to access

support?

3. In what ways do students believe McMaster’s

student support services can be improved?

• Sample Population: McMaster University

undergraduate students, 18 years of age and

older (n= 44)

• Sampling Method: Convenience and snowball

sampling

• Recruitment Method: Participants were recruited

through posters displayed on campus, as well as

through postings on Facebook pages of student-

run clubs

• Data Collection Method: Anonymous online

survey hosted on the MREB approved LimeSurvey

• Data Analysis: Results were analyzed using the

Statistical Package for the Social Sciences (SPSS)
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Kessler, R. C., Berglund, P., Demler, O., Jin, R., Merikangas, K.

R., & Walters, E. E.

(2005). Lifetime prevalence and age-of- onset distributions

of DSM-IV disorders in the national comorbidity survey

replication. Archives of General Psychiatry, 62(6), 593-602.

doi:http://dx.doi.org.libaccess.lib.mcmaster

.ca/10.1001/archpsy c.62. 6.593

Our group would like to express our thanks to: 

• The Honours Social Psychology Program for graciously

covering the cost of printing our poster,

• Dr. Clancy for her continuous support and guidance throughout

the completion of our research,

• To the individuals who took the time to complete our survey and

provide us with their unique insights for our research.
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59%
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Figure 1- Percentage of People who 
Know how to Access Social Support 

Services on Campus

Yes- Knows how to Access
No- Does not know how to Access
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Summary and Conclusions

Research Methods

Introduction

Research Questions

• We identified long wait times, stigma, and minimal time to

attend appointments as the most prevalent barriers to

accessing resources on campus.

• Students suggested areas of improvement to include better

communication, more staff and access to specialized services.

• In conclusion, students see major areas of improvement/

‘dissatisfaction’ for support services on McMaster’s campus.

Improving these services will help McMaster better ensure the

well-being of students on campus.

Top Support Services

• By identifying these barriers, our research will help McMaster

better communicate how to access resources along with

informing their student body about which services are offered.

• The findings from this study will hopefully provide McMaster

with the tools to be proactive in changing their approach to

promoting support services.

• Overall, we hope the findings from our research will provide

information to make changes to the undergraduate experience

in terms of better promotion of social services on campus to

help students success in their academic careers

Significance & Impacts of Research 

Acknowledgements
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Results and Discussion

• Figure 1- When surveyed about the accessibility of McMaster’s support services, 59% of students stated that they would not know how

to access services if they needed to utilize them.

• Only 36% of students feel confident about their ability to access resources on campus.

• Figure 2- Despite the numerous social support services on campus, many participants were not aware of such services. This lack of

awareness could signal that greater promotion and advertising of these services is needed in order to serve the needs of the McMaster

student population.

• Figure 3:Students identified various perceived internal and external barriers to accessing support services on campus.

• Figure 4: Students identified these areas of improvement for McMaster’s student support services. As the outlined support services are 

improved, they can lead to the improved holistic wellness of McMaster students.

• Students think the following services are important:

1. Counselors

2. Academic support

3. Career planning

4. Psychiatrists

5. Physicians

6. Crisis Support

7. Wellness education program

8. Addiction support

9. Mindfulness and mediation

10.Group and peer support programs

* Highlighted services indicate areas where basic support

infrastructure is missing

• Students at McMaster University, like many

academic institutions, live with mental health and

illness (Kessler et al., 2005).

• While there is a need for access to support

services, research has found that such support is

often limited or not available.

• Our research explored the barriers to accessing

student services at McMaster University.

Topic Area
• Our research investigated McMaster’s student

support services, their shortcomings and the

internal and external barriers preventing students

from accessing support.

• We operationalized support services as:

• Any academic, physical, mental, spiritual, or

social program or service, which is offered by or

through the university.
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The Experiences and Perceptions of Providing Peer Support as an Undergraduate Student
Bethany Crozier, Jaime Delaney, Annette Fong, Lok Yee Lam, Tabatha May, Maha Salem 

• The purpose of our research is to study the

lived experience of undergraduate students

who volunteer in peer support.

• We examine how undergraduate students who

are peer supporters perceive this role has

affected them socially, academically and

personally.

We would like to thank Dr. Sarah Clancy for her support

and guidance throughout this research and the Social

Psychology Program for covering the cost of this poster.

We would also like to thank the peer support services

and survey participants for their cooperation.

• Sample Population: McMaster University

undergraduate students who were 18 years of

age and older that have volunteered as a peer

supporter; sample size: (n = 16)

• Sampling Method: Snowball sampling.

• Recruitment Method: Participants were

recruited through posts on student-run

Facebook pages, as well as through email.

• Data Collection: Anonymous online survey

hosted on the MREB approved LimeSurvey.

• Data Analysis: Analyzed quantitative data

using SPSS (Statistical Package for Social

Sciences) and analyzed qualitative data

through descriptive coding.

• How does volunteering in peer support affect

one’s undergraduate experience?

• Understanding the impact associated with the

role of undergraduate peer support.

• Observe how being a peer supporter positively

or negatively affects their undergraduate

experience.

Figure 1 – How has being a peer supporter affected 

your confidence in responding to difficult situations? 

Figure 2 – How has being a peer supporter 

affected your confidence as a leader?

Figure 3 – How would you rate your experience 

volunteering for a peer support service?

Figure 4 – Do you feel that your work as a peer 

support volunteer is valuable? 

Significant Insights    

Figures 1 and 2 - These graphs denote an increase in the confidence of peer support volunteers, relating

to both their confidence in responding to crisis situations and their leadership abilities. This is consistent

with the literature we found stating that peer support has a positive effect on volunteers confidence, self

esteem, and overall wellness (Schwartz & Sendir, 1999; Brar et al, 2011).

Figures 3 and 4 - These graphs indicate that the majority of our respondents had a positive experience in

their role and felt as though their work in peer support was valuable. Altogether this data illustrates that our

respondents have had overwhelmingly positive experiences and perceptions of their peer support role.

These findings can add to the gap we found in literature on the usefulness of peer support services on

university campuses.

Common Themes and Quotes from the Survey:

Question: Most Common theme from 

respondents: 

What was the reason you choose to apply for a

position in peer support?

Supporting Others

“Wanted to help folks with similar identities

navigate their questions in a judgement free space”

Has working as peer support affected what you

see yourself doing in the future?

Reassured future

“It has confirmed that I want to pursue social

work and given me the confidence for high stress

fields like sexual violence crisis response and

abuse counselling.”

• Our participants have noted that volunteer

opportunities in peer support do not lead to increased

levels of stress, as is indicated in previous research

and literature (Repper & Carter, 2011).

• Our research indicates that peer support is beneficial

to those seeking support, as well as those providing it.

This finding may be used to defend the funding that

peer support services receive, so that peer supporters

may continue to have adequate training and

resources.

• The majority of research on peer support does not

address the experiences of those providing the support

and very few have focused on peer support services

within university settings (Brar et al, 2011; Repper &

Carter, 2011).

• Our research, therefore, provides a great deal of clarity

about the lived experience of undergraduate peer

support volunteers.

• Our data suggests that these volunteer positions provide

students with an opportunity to help others while building

their confidence and learning new skills.

Brar, I. K., Ryu, J. E., Shaikh, K., Altman, A., & Ng, J. 

(2011). University Campus Peer Support Centres: 

Benefits for Student Emotional and Mental Well-

Being. Retrieved from 

https://journals.mcmaster.ca/meducator/article/view/

791/0.

Repper, J., & Carter, T. (2011). A review of the    

literature on peer support in mental health services. 

Journal of Mental Health, 20(4), 392–411. doi: 

10.3109/09638237.2011.583947

Schwartz, C. E., & Sendor, M. (2000). Helping 

others helps oneself: Response shift effects in peer 

support. Adaptation to Changing Health: Response 

Shift in Quality-of-Life Research., 175–188. doi: 

10.1037/10382-012
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AN ANALYSIS OF THE SOCIOCULTURAL EXPERIENCES OF CHILDREN OF 
IMMIGRANTS 

Charlotte Currie, Safia Khaled, Mackenzie Machry, Monica Nguyen, Rojean Tasbihdoust

• The concept of migration extends far beyond the mere

crossing of physical borders - rather, a multiplicity of mental

landscapes, too, must be crossed (Simich, Maiter & Ochocka,

2009).

• For this research project, we studied Children of Immigrants

(COI) (Simich, Maiter & Ochocka, 2009).

• COI, as defined in this study, are foreign-born immigrants or

born in Canada to foreign-born parents (Kim, Schwartz,

Perreira & Juang, 2018).

• In this research study, we explored the experiences of COI in

relation to food, language, and peer relations in order to

understand the various challenges that may exist in these

domains.

• We sought to understand how our participants’ sense of

identity may be affected by and through these experiences.

• By conducting this research, we examined the challenges and

vulnerabilities which COI may face, and the mechanisms that

they may employ to negotiate their identities and maintain a

sense of wellbeing.

We would like to express our gratitude to our eleven valuable

participants for sharing their unique experiences, our research

supervisor Dr. Clancy for her continuous guidance and

encouragement, as well as McMaster University for this

research opportunity.

• Sample Population: McMaster University undergraduate

students, 18 years of age or older (n=11)

• Sample Method: Convenience and snowball sampling

• Recruitment Method: Participants were recruited through

posts on student-run Facebook pages, as well as through

recruitment emails

• Data Collection: In-depth semi-structured interviews

• Data Analysis: Data was analyzed using analytical and

descriptive coding

SIGNIFICANT INSIGHTS

• Our research speaks to the commonalities which exist in

the experiences and positionings of COI in our modern

Western society.

• Although participants came from a variety of ethnic

backgrounds, their overarching experiences in the socio-

cultural realm involved significant overlap, hence

highlighting their joined identity as COI.

• The consideration of these unique yet similar experiences,

challenges, and identity negotiations can be significantly

valuable, given the significance of immigrant contributions

in Canadian society

• The variables of food, language and homophilic peer

relations were found to be significant sources of cultural

connectivity for COI, which were all found to be most

salient in cultural social groups.

• Hence, these groups acted as a home away from home for

the participants.

• With social groups acting as a support for participants in

their identity construction and reconstruction.

• Further research needs to continue exploring their unique

socio-cultural experiences as well as the potential to

develop better social support resources which encourage

native cultural connectivity.

• Alvarez, S. (2017). Brokering literacies: Child language

brokering in Mexican immigrant families. Community

Literacy Journal, 11(2), 115.

• Kim, S. Y., Schwartz, S. J., Perreira, K. M., & Juang, L. P.

(2018). Culture’s influence on stressors,

parentalsocialization, and developmental processes in the

mental health of COI. Annual Review of Clinical

Psychology, 14, 343-370.

• McPherson, M., Smith-Lovin, L., & Cook, J.M. (2001). Birds

of a feather: Homophily in social networks. Annual Review of

Sociology, 27, 415-444.

• Simich, L., Maiter, S., & Ochocka, J. (2009). From social

iminality to cultural negotiation: Transformative processes in

immigrant mental wellbeing. Anthropology and

Medicine, 16(3), 253-266.

• How do the sociocultural variables of food, peers, and

language affect one’s identity?

• How may perceptions and/or judgments of others impact how

frequently someone may consume their ethnic food in public?

• How does the survival of one’s native language influence their

“ethnic self-awareness”?

• When seeking out peers, what role does assumed ethnicity

(i.e., physical appearance, self-presentation, accents) play in

one’s decision to associate with them?

FOOD

• Certain barriers can discourage COI from consuming native food, which can have implications on their

cultural connectedness.

• Such barriers include food associated stigma and accessibility.

• Food-associated stigma refers to the experienced and anticipated stigma associated with native food

consumption.

• Sources of food-associated stigma include smell, appearance and eating etiquette.

• Participants either perceived native food consumption negatively due to such stigma, or alternatively viewed it

as an opportunity for positive culture-sharing.

“…I think it’s a good way of educating them … I know some people definitely will 

feel embarrassment or they feel shamed because it’s deemed like lesser quality 

foods and what not, but I think there’s a cultural history there that people have… ”

LANGUAGE

Code-Switching Language Brokering 

• The act of alternating between languages for 

variable lengths of time in the same interaction 

(Reyes, 2004).

• Engagement depended on variables of space: 

“familiarity vs. ambiguity” and “public vs. private”.

• This was exemplified through the desire for 

privacy and/or confidentiality in conversation, as 

well as particular expressions of humour.

• The mediation of adult-to-adult conversations 

between two or more different monolingual 

participants, with the need stemming from the 

actual or perceived lack of proficiency in the host 

country language (Alvarez, 2017).

• 8/11 participants reported engaging in language 

brokering with/for at least one of their parents.

• Takes place in mostly “professional” adult 

scenarios such as banking and bills, legal 

matters, and filling out government documents. 

PEERS

• Homophily refers to the tendency to associate with similar others - with similarity not being limited to ethnicity. 

(McPherson, Smith-Lovin, & Cook, 2001)

• Solidarity was found to arise from shared experiences of prejudice, anticipated stigma, stereotyping &

generalization, and feeling far from home.

• Positive sources of social bonding included similarities in cultural values, communication styles and humour.

• Especially salient in social groups on campus that are hubs for social bonding, providing access to cultural 

resources of food, language & peers

“In High School I could count how many Arabs or people of colour were actually at 

my high school’s so it’s kind of like - I always felt disconnected, but then coming to 

University and seeing all these beautiful colours and all this multiculturalism and 

seeing people like me it’s like - I love it.”

INTRODUCTION AND TOPIC AREA RESULTS AND DISCUSSION



Our research attempts to understand how faculty of study impacts self-validation 
among first-year undergraduate students in STEM and Arts programs  

Self-validation: recognition or affirmation that one’s feelings or opinions are valid 
(Hurtado et al., 2011).

Primary Theoretical Frameworks 
- Social Identity Theory: identity development and maintenance based on 

group membership. Identity is categorized based on in-groups and out-groups, 
where a sense of belonging in the in-group maintains self-esteem and pride 
(Tajfel & Turner, 1979). 

- Interpersonal Contact Theory - in and out-group mentality results in prejudice 
and discrimination between groups. Meaningful contact may reduce othering 
(Allport, 1954). 

A Qualitative Study of Self-Validation among First-Year Undergraduate Students in STEM and 
ARTS Programs

Ranuli DeSilva, Tessa Hinkel, Emily Pooran, Taylor Smiley, Alysha McDonald, and Namya Tandon

Introduction & Topic Area Significant Insights

- Self validation is greater in STEM students due to: 

- Perceived prestige of STEM programs - attributed to a heavier workload, greater perceived competition for jobs, 

research opportunities, post-graduate programs, and assumed difficulty of academic material.

- Greater sense of community - this was found especially in speciality STEM programs because of smaller class sizes, as 

there is a better ability to develop interpersonal relationships with peers and professors. Community was also attributed 

to having adequate symbols of belonging (i.e., faculty merchandise). 

- Academic efficacy and confidence - both STEM and arts students have strong efficacy in arts courses, rating them their 

top bird (easy) course, which contributes to the general perceived ease of arts faculties.

- A greater sense of being valued by McMaster University - which was attributed to perceived allocation of funding, 

research opportunities, and availability of academic and social faculty events.

- This research provides significant insights into the process of self-validation among 
undergraduate students in STEM and Arts programs

- Self validation is an important measure of self-esteem & confidence, which is 
shown to: 
- Decrease dropout rates (Perez et al., 2014)
- Increase sense of community & belonging (Yomtove et al., 2015)
- Increase self-confidence & self-efficacy (Yomtove et al., 2015)
- Increase academic success (Yomtove et al., 2015)

- We believe maintaining self-validation among STEM students and increasing it 
among arts students will positively impact the overall university experience

References
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environments. Enrollment Management Journal: Student Access, Finance, and 
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We would like to give thanks to all of our participants for taking the
time to contribute to our research - without them, none of this would be possible. We 
would like to thank the Social Psychology program for funding this poster. We would 
also like to give thanks to Dr. Clancy for supervising and providing critical insight into 
the research process.

Methodology

Sample population: First-year undergraduate students in STEM and Arts programs 
(n=9)

Recruitment: Convenient and purposive sampling techniques; snowball sampling 

Data collection method: Qualitative semi-structured interviews were conducted 
in semi-private study rooms in L.R. Wilson Hall.

Data analysis method: Our data was collected, transcribed, coded (descriptive), 
and analyzed to resolve discrepancies. It was then interpreted by each member of 
the research team, and grouped by variables. Conclusions were then drawn from 
our data.

Research Questions 

Are first-year 
undergraduate 
students more 

validated in STEM or 
Arts programs? 

What processes 
contribute to this 

sense of self-
validation? 

Variables STEM students Arts students

Efficacy in academics High efficacy in STEM and arts courses High efficacy in arts courses

Low efficacy in STEM courses

External support (parents and 

peers)

High external support from parents and 

peers

High external support from parents

Moderate external support from peers

Perceived prestige of faculty High perceived prestige Low perceived prestige

Sense of community belonging 

and value

Moderate sense of community

High sense of value by McMaster 

University

Low sense of community

Low sense of value by McMaster University

Overall university experience Good (high) first-year experience Mediocre (moderate) first-year experience

Discussion

I feel like a lot of people put the sciences [such as] engineering, health-sci, life-sci at 

the top, and then for arts, it’s not as valued as it should be.

First-year 
undergraduate 
students in STEM are 
more validated than 
those in arts programs

This is due to:

- Efficacy and confidence in 
academics 

- Perceived prestige 
- External support from peers 
- Sense of community 

belonging and value

Self-validation 
impacts the 
overall university 
experience

Figure 2: Participant’s self-identified ethnicity Figure 1: Participant’s self-identified gender and program 
of study 



THE IMPACT OF SOCIAL STRUCTURES ON THE PERCEPTIONS 
SURROUNDING CLIMATE CHANGE: DOES THE MEDIA INFLUENCE 

MCMASTER UNDERGRADUATE STUDENTS TO MAKE A DIFFERENCE?
BY MADISYNNE GALLEN, ELIZA BUCKINGHAM, JESSICA GRECO,

CLAUDIA CHOI, YASEMIN ARIKAN, & ANDREW LEUZZI

• Our research explores how social structures, primarily through the media,

impacts the views and economic decisions McMaster undergraduate students

make regarding climate change

• Key Terms:

• Sustainability: avoidance of the depletion of natural

resources in order to maintain an ecological balance.

• Social Structures: mechanisms of influence that exist in

society about ideas, concepts, etc.

• We are interested in learning about the different perceptions and views that

exist on climate change and whether they are influenced by social outlets like

the media

• We are interested in learning the extent to which students felt motivated to

change their daily habits by incorporating more sustainable habits

• What views do students at McMaster University have towards environmental

sustainability?

• How do McMaster University undergraduate students perceive social

influences (the media & friend groups) regarding this?

• How have these social influences allowed, or not allowed, for students to

make sustainable changes in their daily lives?

• Sample Population: McMaster University Undergraduate students, 18 years
of age and older (n=41)

•

• Sampling Methods: Convenience and snowball sampling

• Recruitment Method: Participants were recruited through posts on student-
run Facebook pages, as well as through posters displayed on campus

• Data Collection Method: Anonymous online hosted on MREB approved
LimeSurvey

• Data Analysis: Data was coded and analyzed using Statistical Package for
the Social Sciences (SPSS)

Introduction

Topic Area 

Research Questions

Research Methods 

• Our research reveals what motivates and inspires people to participate in

eco-friendly activities and habits for the benefit of the environment (living

more sustainably)

• E.g. recycling, reducing plastic usage, reducing energy consumption,

carpooling, riding bikes, etc.

• Data from our research highlights the impact social media has on our

attitudes and beliefs, especially our view on environmental issues

• Our research study identifies if mechanisms like social media have an

impact in assisting the transformation towards sustainable living practices

• Our research suggests that the media influences our perceptions of

environmental issues and sustainability, however, these social structures

do not cause action

• Through analyzing our findings, we noticed that many students seem to

have strong attitudes towards environmental sustainability, but have not

taken an active role in striving for meaningful change such as taking part in

rallies

• Andrews, T. (2012). What is social constructionism? Grounded Theory

Review: An International Journal, 11(1).

• Guest, R. (2010). The economics of sustainability in the context of climate

change: An overview. Journal of World Business, 45(4), 326–335. doi:

10.1016/j.jwb.2009.08.008

• Moser, S. C., & Dilling, L. (2016). Toward the Social Tipping Point: Creating

a Climate for Change. Creating a Climate for Change, 491–516. Doi:

10.1017/cbo9780511535871.035

• We would like to thank Dr. Clancy for supervising, supporting and advising

our research throughout SOCPSY 4ZZ6

• We would like to thank the participants who took the time to complete our

survey and help further our research

• Finally, we would also like to thank the Honours Social Psychology

Program for covering the cost of our poster.

Broader Significance 

Summary and Conclusions 

References

Acknowledgements

Results and Discussion

Explanation for Figure 1:

• Regardless of the number of hours spent on social media, the participation seen in the climate strike is quite low.

• For 0-9 hours on social media, those who participated and did not participate were equal, however, the remaining hours show that

participation was a lot lower.

• Despite our participants’ being aware of the efforts surrounding environmental sustainability (Moser & Dilling, 2016), many

participants did not personally partake in the climate strike. In this instance, it can be suggested that social media may not inspire

wider social change .

Explanation for Figure 2:

• Most respondents minimize their impact on the environment by using reusable containers, such as tupperware and coffee cups, in

addition to recycling and managing their carbon footprint (i.e., cycling, carpooling and public transportation).

• Attitudes and beliefs can be strongly influenced by friend groups, family, social media and education (Andrews, 2012), shaping

participants’ attitudes and beliefs around how to minimize their impact on the environment.

Explanation for Figure 3:

• Respondents were asked how often they see climate change awareness posts on social media and if it was likely to change their

behaviours, such as the use of Styrofoam cups, consuming meat and using single-use plastics

• The research suggest that those who view more advertisements were more likely to reduce their intake of products that increase

emissions (Moser & Dilling, 2016)

Explanation for Figure 4:

• Respondents were not directly impacted by Greta Thunberg, which suggested that her views and activism did not cause a direct

change in the respondents’ attitudes, actions or participation in rallies.

• Respondents indicated that they heard about Greta Thunberg through several different means, including through social media, the

news, friend groups or through their classes

• Despite knowledge of Greta Thunberg, most respondents stated that they still did not take an active role in climate activism.
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Research Questions

Research Methods

Discussion

Results Significant Insights
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Are undergraduate McMaster students aware of identity management strategies that

they employ when in academic and social settings?

Do they employ similar strategies based on varying demographic identities?

DIY

IDENTITIES Sakhshi Khanduja, Maja Terzic, Kiara Daw,

Kimberly Fernandes, Nirushaa Pathmanathan

PURPOSE

• To explore whether McMaster undergraduate students in varying faculties perceive

stereotypes and ideal identities

• To investigate whether social science students are inherently more aware of ideal

identities based on the content of their program

THEORETICAL FRAMEWORKS

• Symbolic Interactionism: Constructing meanings based on the way one interprets

situations, symbols and languages (Blumer, 1966).

• Social Constructionism: Seemingly natural ‘facts’ of everyday life that were

created and sustained through human interaction and those most powerful in

society (Berger and Luckmann, 1966).

• Dramaturgy: The way individuals adjust themselves according to different social

contexts; self-presentation based on front and backstage (Vosu, 2010).

• Front stage – how individuals present themselves to others (Vosu, 2010).

• Back stage – the way one behaves in a private setting, as an authentic version

of themselves (Vosu, 2010).

• Ideal Identities: An identity that is socially constructed and is thought of an identity

that is best suited for certain environments

• For the purpose of this research, the ideal identities for academia were white &

male (STEM majors) and white & female (non-STEM majors).

Conclusions 

• Sample Population: McMaster University undergraduate students, 18 years of age

and older (n=64)

• Recruitment Method: Participants were recruited through posts on student-run

Facebook pages

• Sampling Method: Convenience and snowball sampling

• Data Collection: Anonymous online survey hosted on the MREB approved

LimeSurvey

• Data Analysis: Results were analyzed using the Statistical Package for Social

Sciences (SPSS)

• This study examines identity management techniques of undergraduate students

within McMaster University, focusing on the idea of the “stereotypical student

identity”. We aimed to understand whether this idea was encompassed by all

students or if specific students were more aware of this process than others.

• Further, we focused on finding whether there was a sense of an “ideal identity”

amongst students and how identity management techniques may be influenced by

socio-demographic factors such as:

• Age,

• Ethnic identity,

• Faculty,

• Gender, and

• Campus living

We would like to thank Dr. Clancy for supervising this project and her support

throughout the process; the participants for completing the survey; and the

Honours Social Psychology Program for funding to print this poster.

Students do attempt to manage identities by tailoring attitudes and 

behaviors to the environment or group they are interacting with. 

• Our findings illustrate that identity management techniques are prevalent in

university settings amongst the undergraduate population.

• The theoretical perspectives and theories of symbolic interactionism (Blumer,

1966), social constructionism (Berger & Luckmann, 1966) and dramaturgy (Vosu,

2010) are intuitive to help explain the experiences of our undergraduate student

population

• Students actively manage, create and reproduce ideal identities

• Students make and explore the meaning-making processes when engaging in

identity management strategies and while acknowledging faculty and student

stereotypes exist and persist over time

• Participants who identify as racialized (BIPOC) feel as if they don’t fall into the

“ideal identity” category.

• This is illustrated as the majority of students who stated they felt their program

had a stereotypical student, however, these participants believed they did not fit

into this category as a racialized (BIPOC) student.

Figure 3.0 Do you feel as though you act 
differently with different groups of friends?

Yes No

Figure 3 illustrates that more participants feel

they act differently with different groups of

friends rather than acting the same with

everyone.

Berger, P. L., and Luckmann, T. (1966). The social construction of reality: A treatise in

the sociology of knowledge. New York: Doubleday.

Blumer, H. (1966). Sociological Implications of the Thought of George Herbert

Mead. American Journal of Sociology, 71(5), pp.535-544.

Vosu, E. (2010). Metaphorical analogies in approaches of Victor Turner and Erving

Goffman: Dramaturgy in social interaction and dramas of

social life. Sign Systems Studies, 38 (1/4).

0 5 10 15 20 25 30
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Figure 1.0 Do you feel your program 
has a stereotypical student?

Figure 1 shows whether students feel that 

there is a ”stereotypical” student identity in 

their program.  

Majority of students believe that there is a stereotypical student, however, 

that they do not fall within this category.

Identity management techniques and the awareness of them differ based 

on lived experiences of demographic variables such as faculty/program, 

ethnic identity, and gender.

Figure 2 displays the number of participants

that feel limited in their university career in

accordance to demographic variables such

as faculty, ethnicity, and gender. All

participants who felt limited self-identified as

female.

• It was observed that participants who identified as racialized (Black, Indigenous and People of

Colour (BIPOC)) often feel that their opportunities are limited (in academia and volunteer settings)

which can be assumed to be from their contradicting identities..

• In relation to Figure 2, those that said they felt limited all self-identified as female and 33% were in

STEM and 55% self-identified as racialized (BIPOC).

• Those who stated that they did not feel limited were majority self-identified as female (1 self-

identified male) and 45% self-identified racialized (BIPOC), and 50% were in non-STEM majors.

• Although this may be skewed due to the sample population we received (majority self-identified

female), this data shows that those who fit our 'ideal student' typology for academia did not feel

as limited as those with seemingly 'contradicting' identities.

• We sought to explore the relationship between identity management techniques and socio-

demographic information. However, due to the small sample size, we were not able to see any

concrete connection.

We sought to explore whether more social science students would 

distinguish stereotypical identities/identity management techniques. We 

found that perceiving these techniques were common amongst all 

faculties whereas the use of them were not.
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Figure 2.0 Do you feel that your 
opportunities are limited?



“We Can Do It”: Exploring Self-Efficacy in Self-Identifying Women Across Faculties
Katie Rayner, Stephanie Hayes, Adele Cuicani, Taeja McKoy, Ariana Torabipour, Aidan Kober

INTRODUCTION & TOPIC AREA 

OF RESEARCH

RESULTS DISCUSSION & INSIGHTS

RESEARCH QUESTIONS

RESEARCH METHODS

ACKNOWLEDGEMENTS

• Our research explored the differences of lived

experiences for self-identifying women across the

six faculties within McMaster University in fields that

are typically male-dominated

• We were specifically interested in how self-efficacy,

the perceived ability of an individual, differs across

these faculties based on three variables: female

representation, domain identification, and,

stereotype threat.

• We compared students’ feelings towards

representation of female peers and faculty members

(female representation), how strongly individuals

identify with their faculty (domain identification), and

how stereotypes are experienced by the students

(stereotype threat).

• How does the self-efficacy of women in university

differ across faculties?

• How impactful are the roles of domain identification,

female representation, and stereotype threat?

• Population: McMaster University

undergraduate students, 18 years of age and

older who self-identified as women in Level 2 or

above (n=62).

• Sampling Method: Convenience and snowball

sampling.

• Recruitment Method: Participants were recruited

through posts on student-run Facebook pages, as

well as through recruitment emails

• Data Collection: Anonymous online survey

hosted on the MREB approved LimeSurvey.

Survey consisted of 28 close-ended questions

and 1 open-ended question.

• Data Analysis: Data analyzed using Statistical

Package for Social Sciences (SPSS).

• Figure 1: Majority of the respondents reported to

have strong levels of self-efficacy. Self-efficacy has

been shown in prior research to be impacted by

stereotype threat, domain identity, and female

representation (Jones, Ruff, & Paretti, 2013).

• Figure 2: Feelings of stereotype threat were similar

across all faculties. Some reported stereotyping (see

Figure 2). This contradicts prior research which

claimed experiences of stereotyping to be heightened

in male-dominated fields.

• Figure 3: Nearly all respondents reported strong

domain identifications. Business and Social Sciences

showed lower identity salience towards their faculties.

Findings suggest that there is a link between domain

identification and self-efficacy, which reflects previous

research (Jones, Ruff, & Paretti, 2013).

• Figure 4: Most respondents reported there to be a

female educator available for support within their

faculty.

• Figure 5: 87% of respondents found it important to

have a female educator support them during their

university experience, an important aspect of self-

efficacy for our population.

• The self-efficacy of self-identifying women at

McMaster University is similar across all faculties

with no significant difference between female- and

male-dominated fields.

• Our three variables (stereotype threat, domain

identification, and female representation) all

influence the self-efficacy of self-identifying women.

CONCLUSIONS

• The results of our study contradict much of the prior

research conducted into the experiences of self-

identifying women in male-dominated fields which

claimed women have lower self-efficacy than in other

fields.

We would like to thank Dr. Clancy for all of the help

throughout this study. Thank you to all of the

participants that contributed to our survey!

OPEN-ENDED RESPONSES

Quote #1: “There is a stigma around female engineers being less smart and needing help from the men” - Engineering

Student

Quote #2: “There is a stereotype that women enter non-math related fields or fields that are seen as ‘easier’…” –

DeGroote School of Business Student

Quote #3: “[I] have had men tell me [I’m] only in this field because that’s what women do, [they are] socialized to be

caring” – Health Science Student
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INTRODUCTION & TOPIC AREA

RESEARCH QUESTIONS

RESEARCH METHODS

SIGNFICANT INSIGHTS

CONCLUSIONS

RESULTS & DISCUSSION

SAMPLE POPULATION: McMaster Undergraduate and Graduate

students (n = 36).

RECRUITMENT METHOD: Recruited on campus through various 

student run MSU groups and recruitment posters.

SAMPLING METHOD: Non-probability convenience and snowball 

sampling.

DATA COLLECTION: Anonymous online survey hosted on 

LimeSurvey.

DATA ANALYSIS: Results were analyzed and coded through 

Statistical Package for Social Sciences (SPSS) and the charts were 

created on Microsoft Excel.

READY, SET, LOCATE Social Support Services on Campus: A multi-method approach to 
understanding perceptions of social support services on campus

To what extent do demographic variables play a role in
accessing social support services on campus?

This research explores the perceptions that undergraduate and

graduate students have about on-campus social support services at

McMaster University, how these perceptions impact their use of these

services, as well as what changes can be made to improve access to

services, service-use gaps, as well as general knowledge of the types

of services available on campus.

Factors that affect access to social support services:

• Sociodemographic Variables: gender, age, ethnicity, as

variables correlated with help-seeking behaviour.

• Perceived Barriers: familiarity, accessibility, & financial

concerns surrounding social support services.

• Stigma: beliefs & attitudes about mental health & illness that

lead to the negative stereotyping of people & to the prejudice
against them & their families (Bowers et al., 2012).

What are the perceptions of undergraduate and graduate

students at McMaster University surrounding social support
services on campus?

• Our research provides insights into the sociodemographic variables 

including gender, age, and ethnicity, all found to be influential 

regarding the level of help-seeking behaviour of an individual, 

impacting those who use and access support services on campus.

• Our research indicates that one’s self identified gender is 

a determinant of help-seeking behaviour, as females seek out 

services more than males.

• Our findings suggest that common perceptions that students 

hold towards these services prevent them from seeking help.

Figure 1. Have you heard of 

McMaster Social Support Services?

YES 

NO RESPONSE

NO

Figure 4. Participant’s Self-Identified Gender

Figure 2. If needed, would you be able to locate social 

support services on campus?

Figure 3. What degree of stigma might someone 

encounter from others while seeking out support from 

on-campus social support services?

FEMALE

MALE

NO RESPONSE

NO 

RESPONSE

NO 

STIGMA
I AM 

UNSURE

MODERATE

DEGREE

HIGH 

DEGREE

YES SOMEWHAT I AM 
UNAWARE

NO 

RESPONSE
NO

ACKNOWLEDGEMENTS

We want to thank Dr. S. Clancy for her support and contributions

throughout our SOCPSY 4ZZ6 coursework. We also want to thank the

participants who completed our survey. We hope our research and

findings can provide insights into understanding students' perceptions

of on-campus social support services.

Very few people can locate 

social support services on 

campus.

Less than half of respondents 

have heard of McMaster’s 

social support services.

A moderate degree of stigma 

is perceived to be associated 

with seeking out support from 

on-campus social support 

services. Most participants of the 

survey self-identified as 

female, noting a 

generalizability limitation.
Fees are not a barrier to 

accessing social support 

services as most people are 

aware that services are free.

Figure 1: 39% of respondents reported having heard of McMaster's social support services.

Figure 2: A large portion of students indicated they had some level of difficulty locating on-

campus social support services.

Figure 3: Majority of students stated a moderate degree of stigma from others while seeking 

social support services themselves. 

Figure 4: 57% of the respondents were female. Due to a lack of male respondents, we have 

noted a generalizability limitation.

* These findings support current literature raising concerns about a lack of knowledge surrounding 

social support services (Yorgason et al., 2008) and a need for initiatives to reduce stigma and 
increase access (Bowers et al., 2012).

QUALITATIVE RESPONSES

“I think adding more online resources because 

not everyone may be able to come to campus if 

they are experiencing a crisis and by having 

these emergency online resources people can 

access them any time they need.”

“Having support services workers come into 

classes for first year students to explain how to 

access the services.”

“My encounter was pleasant, but I 

have heard some not so pleasant 

encounters from others. For me, I 

was okay to wait for 3-4 weeks for 

an appointment whereas my 

peers were not. I also think the 

school could always use more 

counsellors.”
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